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¥ The peverormesT ol the crcative powers in e child ™
is the subject of this confercnce. Az T come hefore you to
introduce it T must not conceal {rom you Jor a single

b moment the Jact that of the nine words in which it is

expressed only the last three rase no question for ne,
The child, not just the individual child, individual
children, but the child, s certaloly a reality. That in this
hour, while we make a beginning with the * development
of creative powers,” across the whole extent of this planet
new human beings are born who are characterized already
and yet have stll to he charactertoed—this is a myriad
realities, but also one reality. In every hour the hurnan
race begins. We forget this too easily in face of the mnassive
- fact of past life, of so-called world-history, of the fact that
" . gach child 5 born with a given dispasition of * world-
historical ® origin, that s, inherited Ireom the riches of
the whole human race, and that he s borst into a given
- situation of “ world-historical 7 origin, that is, produced
from the riches of the world's cwents. ‘This fart must not
cbscure the other no less important fact that in spite of
everylhing, in this as in every hour, what has not been
invades the strecture of what 15, with wen thowsand coen-.

- tenances, of which oot ene hay been seen bedore, with ten

thousand souls still undeveloped but ready o develop-—a
creative event if ever there was one, newncss rising up,
primal potential might. This poteatislity, strearing un-
conquered, however much of it is squandered, is the reality
child : thiz phenemenon of uniqueness, which is more than
just breeating and birth, this grace of beginning again and
£Ver agalr.

What greater care could we cherish or disenss than that
thiz grace may not hencelorth be squandered as before,
that the might of newness may be preserved for rencwal?
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pieces, and it is not long before he tries— still by tearing—
o produce definite forms.

It 35 impeortant 1o recownize that the mstinet of origina-
tion 1z sutonomous and not derivatory, Modern psycho-
lngists are inclined to derive the multiform human sou]
from a sinplc primal element—the * libado,” the “ will 10
power,” and the like. But this is really only the generaliza-
tion of certzin degenerate states in which a single instinet
not merely dominates but also spreads parastically through
the othees. - They begin with the cases {in our tizoe of inner
loss of eommunity and oppression the Innumerable cases)
where such a hypertrophy breeds the appearance of ex-
clusiveness, they abstract rules from them, and apply them
with the whole theoretical and practical questionableness
of such applications.

In opposition to thes incs and
" methods, which 1mpoveris Sul, we must contimnally

point out that human inwardness is in origin a polyphony
in which no veice can be * reduced ™ to another, and in
which the unity cannct Le grasped analytically, but oaly
heard in the present harmony. Cme of the leading voices
i1 the instinet of arigination.

This instinet is therefore bound to be significant for the
work of education as well. Here is an instinet which, no
inattet to what power it is raised, never becoines greed,
because it is not dirccted to * having ” but only to deing;
which alone among the instincts can grow only lo passion,
not to lust; which alene among the instinets cannot lead
1 subject away to invade the rcalm of other lives. Herc
is pure gesture which does not snatch the world to jtself,
but exprewses itself to the world. Should ot the person’s
growth into fotm, so often dreamed ol and lost, at last
succeed from this starting-point? For here this precious
yuality may be unfolded and worked ot unimpeded. Nog
docs the new experiment lack demonstration, The finest
demonstration I know, that T have just got to know, i3 this
Childrern’s Choar led by the inarvellous Bakule of Prague,
with which our Conference opened. llow under his
leadership erippled creatures, scemingly condeinned 1o
lifelong idleness, have heen released to a life of freely
moving persons, rejaicing in their achieverwent, formidable
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and forming, whe kuow how o shape sights and sounds in
mualtiform patterns and alse hew to siug oot their nsen
souls wildly and gloricwsly; more, how a communily of
achievement, proclaimed in eglance and response, has been
welded together cut of dull immured solitary creatures :
all this seems to prove rreflutably not merely what fruice-
fulness but alse what power, streaming through the whole
cotistitution of man, the life of oripination has.

But this very example, seen more deeply, shows us that
the decisive infuence is to be ascribed ot to the release
of an instinet but 10 the forees which meet the released
instinct, namely, the educative forees. It depends on them,
on their purity and fervour, their power of love and their
discretion, into whar connexions the freed element enters
and what becomes of it.

There are two forms, indispensable for the building of
true human life, to which the originative instingt, left o
itself, does mot lead and cannot lead : to sharing in an
undertzking and to entering into mutuality.

An individual achievement and an undertaking are two
very different matiers. To make a thing i3 mortal man's

_pride; but to be conditfioned_in_a cemmon_job, wifh. the

unconscioud humility of being a part, of partsapation and
“"partaking, 1= the true food of earthiy mnmortality. Az soon

“"as a man enTers eHectively into an undertaking, where he

discovers and practises a community of work with other
inen, Le ceases to follow the originative instinet alone.
Action leading 1o an individual achievement s a ** one-
sidedl ™ event. There is a force within the persom, which
goes out, impresses jtself on the material, and the achicve-
ment arizes objectively : the movement is over, it has run
in one direction from the heart's dream into the world,
and its eourse Is finished, No matter how directly, as being
approached and claimed, as percelving and receiving, the
artist experiences his dealings with the idea which he faces
and which awaits embodiment, so long a2 he s engaged
in Lhis work spirit goes out from him and does not enter
hirn, he replies to the world but he dees not meet it aoy
more. Nor can he foster muotuality with hes work 1 even
in the legend Pygmalion is an ironical figure.
nMM . . i
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Future history is not inscrihed already by the pon of 2
causal law on a roll which merely awaits unrolling; its
chatacters are stamped by the wunloreseeable decisions of
future generations. The part to be played in this by every-
ene alive to-day, by every adolescent and child, is im-
measurable, and immeasurable is our part if we are edu-
cators. The deeds of the poperations now approaching can
illumine the grey face of the homan world or plunge it in
darkness, So, then, with education : if it at last riscs up
and exists indeed, it will be able 1o strengthen the light-
spreading force in the hearts of the doers—how much it
can do this cannot be guesred, but only learned in action,

The child iz a reality; education must become a reality.
But what does the ** development of the creative powers ™
mean? ls thot the reality of education? Must educarion
become that in order o become a veality? Obviously those
who arranped this session and pave it its themme think this
is so. They chwionsly think that education has failed in its
task tll now because it has aimed at something different
From this development of what is in the child, or has con-
sidered and promoted other powers in the chuld than the
creative. And probably they are amazed that T question
this chjective, since I myself talk of the treasure of eternal
possibility and of the task of unearthing it. So I must
make clear that this treasure cannot be properly designated
by the notion of ® creative powers,” not its unearthing by
notion of * development.”

-

.
N. (Clreation originally mests only the divine sutmmons to
the lile hidden in non-being, When Johann Georg Hamann
and hiz contermporaries carrled over thiz term metaphoric-
ally to the human capacity to give form, they marked a
supreme peak of mankind, the genius for forming, as that
in which man's imaging of Ged iz authenticated in action.
he mctaphor has since been broadened; there was a time
fnot long apo) when ©creative ™ meat almost the same
as * of lterary ability ¥ in face of this lowest condition of
the ward it is a real promotion for it to be vnderstood, as
it is here, quite generally as something dwelling to some
cxtent in all men, in all children of men, and needing
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only the right cullivation. Art is then only the province
in which a faculty of production, which s common o all,
reaches completion. Fveryone i3 clementally endewed
with the basic powers of the arts, with that of drawing, for
instance, or of music; these powers have to be developed,
and the education of the whole person 15 to be bullt up on
them as on the natural activity of the self.
We must not miss the importanee of the reference which
is the starling-point of this conception. It concerns a sig-
nificant but hitherto not properly hecded phenomenon,
which is certainly not given its ripht name here. 1 mean
the existence of an autonomous instinct, which cannot be
derived {rom others, whase appropriate name seemns o me % i

to be the " originator insuncet” Man, the child of man
wants 1o make things. He does not merely find pleasure -

in seeing & lorm arse from material that presented irself
as formless. What the child desires is its own share n this
becoming of things: it wanis Lo bz the subject of this
event of production, Nor is the instinet I atn speaking of
wr b confused with the so-calied instinct o busyness or
awtivity which [or that matter does not seem ta me o exist
at all fthe child wants 1o set up or destroy, handle or hit,
and so on, but never * busy himeclf ). What s important
is that by one’s own intensively experienced action some-
thing arises that was not there hefore. A good expression
of thi= instinct is the way children of intellectual passion
produce speech, in reality not as something they have
taken ower but with the headlong powers of utter new-
ness ; sound after sound tumbles out of them, rushing from
the vibrating throat past the trembling lips into the werld's
air, and the whele of the litde vital body wvibrates and
tremblis, (oo, shaken by a bursting shower of selfhopd, Or
watch a boy fashioning some crude unrecognizable instra-
ment for maelf, Is he oot astonished, tercidied, at his
own rmovement like the wighty inventors of prehisioric
times? But it is alsn to be observed how ecwven in the
child's apparently “ blind ™ fust for destruction his instinec
of origination enters in and becomes dominant. Sometimes
he beging to tear something up, for example, a sheer of
paper, but soon he takes an interest in the form of the
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Yes; as an originator man is solitary. He stands wholly
withgut bonds in the echoing hall of Iis deeds. Nor ean it
help him to leave his solitariness that his achievement 1
received enthusiastically by the many. He does not know
i it is accepted, if his sacrifice is accepted by the anony-
mous receiver. Only if someone grasps his hand not as a
“ oreatar ® kut as a feilow-creature lost in the world, 1o be
his ¢omrade or fticnd or lover heyond the aris, does he
have an awareness and a share of wmutuality. An cduca-
tion based only on the training of the instinct of origina-
tion would prepare a new human solitariness which would
be the most painful of all.

The child, in putting things together, learns much that
he can learn in no other way. In making some thing he
gets to know its possibility, its origim and structure and
connexions, in a way he cannot learn by cbservation. But
there is something else that is not learned in this way, and
that iz the viaticum of life. The being of the world as an
chiject is learned from within, but niot its being as a subject,

its saying I and Thou. What teaches us the saying of

Thou is nat the originative insinct but the instipct for
A e e e e
COMLMIICT, :

% mebnct is something greater than the believers in
the “libido™ realize : 1t 15 the longing for the world W
hecomne [rescnt to us as a person, which goes out to us as
we to it, which chroses and recognizes us as we do it,
which is confirmed in us as we in it The child lving with
hali-closed eyes, waiting with tense soul for its mather to
speak to it—the mystery of its will i3 not directed towards
enjoying {or dominating) a person, or towards doing some-
thing of its own accord; bul towards experiencing comn-
munion in face of the loncly night, which spreads heyond
the window and thrcatens (o invade,

But the release of powers should not be any more than
a presupposition of education. Tn the end it s not the
originative instinet alone which is meant by the * creative
powers ™ that are to be ** developed.” These powers stand
for human spentancity. Resl cducation is made possilile
—-but is it also established ?>—Uy (he realization that youth-
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ful sponianeity must not be suppressed but must be
allowed to give what it can.

Let us take an example from the narrower sphere of
the originabive instnct—from the drawing-class. The
teacher of the * compulsory ® school of thought began
with rules and cumrent patterns. Now you knew what
beauty was, and you had to copy it; and It was copled
cither in apathy or in despair. The teacher of the “ free™
school places on the table a wwig of breom, say, in an
carthenware jug, and makes the pupils draw it. Or he
places it on the table, tells the pupils 1o lock at it, removes
it, and then makes them draw it. If the pupils are quite
unsophisticated scon not a =ingle drawing will look like
another. Now the delicate, almost imperceptible and yet
important influence begins—that of criticism and instruc-
tich. The chikleen encounter a scale of values that, how-
ever unacademic it may be, is quite constant, a knowledge
of good and evil that, however individualistic it may be,
is quile unambiguons. The more unacademic this scale of
valies, and the more individnalistic this knowledge, the
more deeply do the children experience the encounter.
In the former instance the preliminary deciaration of what
alone was right made for resignation or rebellion; but in
the latter, where the pupil gainz the realization only after
he has venrured far out on the way te hi= achievement,
his heatt iz drawn to reverence for the form, and educated.

This almest imperceptible, most delicate approach, the
raising of a finger, perhaps, or 2 questioning glance, is the
other half of what happens in education.

Modern educational theory, which is characterized by
tendencies to freedom, misunderstands the meaning of this
other half, just as the old theory, which was characterized
by the habit of authonity, misunderstood the meaning of
the first half, "The symbol of the funnel is in course of
being exchanged for that of the pump. I am reminded of
the two camps in the docirine of evolution, current in the
seventeenth and eighteenth conturics, the animaleulists,
who believed that the whole gwerm was present in the sper-
matozoon, and the ovists who believed it was whelly
present in the evum, The theory of the devclopment of
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powers in the child recalls, in its most extreme expressions,
Swammerdam’s “ unfolding ™ of the ™ preformed ™ otgan-
iwn. But the growth of the spivit iz no more an unfolding
than that of the body. The dispesitions which would be
dizcovered in the soul of a new-born cluld—if the soul
could in fact be analysed——are nothing but capacitics to
receive and immagine the world. The world engenders the
person in the individual, The world, thar is the whole
envirorrment, natare and society, “ educates ™ the human
being ; it draws gut his powers, and makes him grasp and
peneirate its objections. What we term education, con-
scious and willed, means e selection by man of the effective
world: it means to give decisive cffective power o a selec-
tion of the world which i3 concentrated and manifested in
the educator. The relation in edocation is ted out of the
purposelessly streaming education by all things, and i
marked off as purpose, In this way, through the educater,
the world for the first time becomes the true subject of jts

 effect.

There was a time, there were tirnes, where there neither
was nor needed to be any specific calling of educator or
teacher. There was a master, a philosopher or a copper-
smith, whose journeymen and apprentices lived with him
and learned, by being allowed to share in it, what he had
to teach them of hiz handwork or brainwork. Bur they
alst learned, without either their or his being concerned
with it, they learned, without nodcing that they did, the
mystery of personal bife: they received the spirit. Such a
thing nust still happen to some extent, where spirit and
person exist, but it is expelled o the sphere of spiritualiry,
of personality, and has become exceptional, it happens
ooly “on the heights” Education as a purpose is bound
to he summoned. We can as little return to the state of
affairs that existed befove there were schools s to that
which existed before, sav, lechnical science. But we can
and must enter into the completeness of its prowth 1o
reality, into the perfect humanization of its reality. Qur
way is composed of losses that secretly become gains,
Education has lost the paradize of pure instinctivencss and
now consciously serves at the plovgh for the bread of Life.
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It has Leen transformed; only in this transformation has it
becormne visible,

Yet the master remains the model for the teacher. For
it the educator of our day has 1o act consciously he must
nevertheless du it " as though he did not” That raising
of the finger, that gquestioning glanee, are. hiz genuine
doing, Through hie the selection of the ellcctive world
reaches the pupil. He fails the recipicit when he presents
this selection to him with a pgesture of interference. It
tmust be concentrated in hiw; and doing out of concentra-
tion has the appearance of rest. Interference divides the
soul in his care into an cbedient part and a rebellious
part. But a hidden influence proceeding from his integrity
has an integrating force.

The world, I said, has its influsnce as nature and as
society on the child. He is educated by the elements, by
air and light and the life of plants and animals, and he is
educated by relationships. The tme educator represents
both; but he must be ta the child as one of the elements,

The release of powers can be only a presupposition of
education, nothing maore. Put more generally, it is the
nature of freedom to provide the place, but oot the founda-
tion as well, ot which true lile is raised. That is true both
of inner, " moral " freedom and of cuter freedom [which
consists in not being hindered or limited). As the higher
freedom, the soul’s freedom of decision, signifies perhaps
our highest motoents but not a fraction of our substance,
5o the lower freedom, the recdetn of development, signifies
our capacity for growth but by no means our growth
itself. This latter freedom is charged with importance as
the actuality from which the work of education begins,
but as its fundamental task it becomes absurd.

There is a tendency to undersiand this freedom, which
way be termed evelutionary freedom, as ar the opposite
pele from comnpulsion, from being under a compulsion.
But at the opposite pole from compulsion there stands not
freedern but communion. Compulsion is a negative realily;
communion is the positive reality; freedom Is a possibility,
possibility regained. At the oppositc pole of being com-
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pelled by destiny or nature o roen there does not stand
being free of destiy or nalwre or men but to commune
and to covenant with them. l'o do this, it is true that one
must first have become independent; but this independ-
ence is a foot-bridge, not a dwelling-place. Freedem i= the
vibrating needle, the fruitful zero. Compulsion in cduca-
tion means disunion, it means humibation and rebellious-
ness. Coumounion in educatdon is just communion, 1t
means being opened up and drawn in. Freedom in educa-
tion 15 the possibility of communion; it cannot be dis-
pensad with and it cannot be made use of in itself; without
it nothing succeeds, but neither does anything succeed by
means of it: it is the run before the jump, the tuning of
the wviolin, the confirmation of that primal and mighty
potentiality which it cannot cven begin to actualize.
Freedom—I love its flashing face: it flashes [orth from
the davkness and dies away, but it has made the heart
imrulnerable, I am devoted o t, T am always ready to
joirr in the fight for it, for the appearance of the flash,
which lasts no longer than the eye 15 able o endure 1t Tor
the vibratiny of the needle that was held down too long
and was stiff. T give my left hand to the rebel and my

_right to the heretic: forward! But T do not trust them.
They know hew to die, but that is not enough. 1 love
freedom, but I do not belicve in it. How could one
believe in it after looking in its face? It is the flash of &
significance comnprising all meanings, of a possibtlity com-
prising ali potentiality. For it we fight, again and again,
from of old, victorious and in vain.

It is easy to understand that in a time when the deterio-
ration ol all traditional bonds has made their legitimacy
questicnable, the tendency to freedorn is exalted, the
springhoard is treated as the goal and a functional good
as substattial good, Moreover, it is idle sentimentality to
lament at great length that freedom 1s rade the subjece of
experiments. Perhaps it s fitting for thizs time which has
tio compass that pesple should throw out their lives like &
plumsinet o discover our bearings and the course we should
set. But truly their lives! Such an experiment, when ic is
carried out, 1t a neck-breaking venture which cannot be
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disputed. But when it is talked about and talked around,
in intellectual diseussions and confeszsions and in the
mutual pros and cons of their life’s ¥ problemns,” it is an
sbomination of disintegration. Those whe stake them.-
selves, as individuals or as a commmunity, way leap and
crash out into the swaying void where genses and sense
fail, or through it and beyond inte setoe kind of existence,
But they toust not make Ireedom into a theorem or a pro-
gramme, To heccme {ree of a bond is destiny; ose carries
that like a cross, not like a cockade. et us realize the
true meaning of being free of a bond @ it means that a
quite personal responsibility takes the place of one shared
with many generations. Life Jived in freedom is personal
responsibility or it is a pathetic farce.

I have pointed out the pewer which alone can give a
cantent o empty freedom and a direction to swaying and
spirming freedom. T believe in it, ¥ must those devoted to
it

This [ragile lile between birth and death can newverthe-
less he a fulfihnent—if it is a dialogue. In our life and
experience we are addressed; by thought and specch and
action, by producing and hy inflnencing we are able to
answer. For the mosy part we do not listen to the address,
or we break into it with chatrer. Bue if the word comes to
ys and the answer procecds from us then human Lfe exists,
though brokenly, in the wotld. The kindling of the
response in that “ spark " of the soul, the blazing up of the
response, which occurs time and again, to the unexpectedly
approaching speech, we term responsibility.  We practise
responsibility for that realm of life altotred and entrusced
o us for which we are able to respond, that is, for which
we have a relation of deeds which may count—in all our
inadequacy—as a proper response. The extent to which
a man, in the strenpth of the reality of the spark, can
keep a waditional bond, a law, a direction, is the extent
tor which he is permitted to lean his responsibility on some-
thing {more than this is not vouchsaled (o us, responsililicy
is nnt taken off our sheulders), As we ' become (ree ™ this
leaning on something iz inore and more denicd to us, and
our responsibility must become personal and sohitary.
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